
 
ENG117 ENGLISH I 1 

 

Parsippany-Troy Hills School District 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ENG117 ENGLISH I 
A Course Outline for Language Arts Education 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Developed: November 2001 
Revised: October 2009 

January 2013 

Approved by the Board of Education 
August 28, 2014 



ENG117 ENGLISH I 2  
 
 
 
 

Table of Contents 
STATEMENT OF PURPOSE ................................................................................................................................................................................................... 3 

THE LIVING CURRICULUM ................................................................................................................................................................................................... 4 
 

AFFIRMATIVE ACTION ......................................................................................................................................................................................................... 4 
 

GENERAL GOALS ................................................................................................................................................................................................................. 5 
 

GRADING PROCEDURES ...................................................................................................................................................................................................... 6 

COURSE PROFICIENCIES ................................................................................................................................................................................................... 7-9 
 

CURRICULUM ………………………………………………………………………………………………………………………………………………………………………………………………………10-32 
 

I. LITERARY GENRES: FICTION:....................................................................................................................................................................... 10-16 
II. LITERARY GENRES: POETRY ........................................................................................................................................................................ 17-18 
III. LITERARY GENRES: NON-FICTION ………………………………………………………………………………………………………………….…………………………………….19-20 
IV. LITERARY GENRES: DRAMA ……………………………………………………………………………………………………………………………………….………………………..21-23 
V. LITERARY GENRES: EPIC …………………………………………………………………………………………………………………………………………….………………………..24-25 
VI. COMPOSITION ……………………………………………………………………………………………………………………………………………………..……………………………..26-29 
VII. RESEARCH ………………………………………………………………………………………………………………………………………………………………………..………………….30-32 

 

BIBLIOGRAPHY ............................................................................................................................................................................................................. 33-35 
 

APPENDIX A SAMPLE AUTHENTIC ASSESSMENT ....................................................................................................................................... 36-38 

APPENDIX B SHOWCASE PORTFOLIO ........................................................................................................................................................ 39-44 
 

APPENDIX C OUTLINE OF WRITING SKILLS.................................................................  45-50 
 

APPENDIX D PARCC RUBRIC ................................................................................................................................................ 51-57 
 

APPENDIX E NEW JERSEY STUDENT LEARNING STANDARDS................................................................................................................ 58-60 

APPENDIX F CURRICULUM MODIFICATIONS AND ADAPTATIONS............................................................ 61-75 



ENG117 ENGLISH I 3  
 
 
 
 

STATEMENT OF PURPOSE 
 
 

English I has been developed for the ninth grade student. This Course of Study attempts to refine skills and concepts previously taught in the 
middle school, while introducing new content in the areas of literature and composition that will prepare the student for the multicultural study of 
literature in subsequent years. The student is exposed to all areas of communication arts – reading, writing, speaking, and listening; but the approach 
is an integrated one. Composition and discussion are used as reinforcements for reading and critical thinking skills. Conversely, reading and critical 
thinking drive the writing process. Rather than being taught as a separate discipline, vocabulary development is an inherent part of reading and 
composition activities. Similarly, speaking and listening skills are developed on a daily basis through classroom interaction as a part of ongoing 
instruction. Our students should experience the language arts program as total language instruction in which content and skills are interrelated on a 
consistent basis. This Course of Study attempts to present such a program. Separately we assess students to gauge progress and inform instruction. 
Benchmark assessments for students in grades 9 through 12 are administered in the form of a midterm and final exam for full year courses. *Special 
Note: Only final exams are administered at the end of quarter courses and semester courses.  
 
Students  are required to  complete an  interdisciplinary summer reading  that  will  be  used  as  the  basis  for  reading, writing,  and  discussion 
throughout the year. In addition, research activities will be integrated throughout the curriculum. 

 
This revision addresses the New Jersey Student Learning Standards for English Language Arts and the New Jersey Student Learning Standards) for 
Technology. In addition, this revision incorporates additional non-fiction instructional activities for PARCC readiness, as well as the inclusion of 
relevant apps. 
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THE LIVING CURRICULUM 
 
Curriculum guides are designed to be working documents. Teachers are encouraged to make notes in the margins. Written comments can serve as 
the basis for future revisions.   In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the 
classroom and to work collaboratively to develop recommendations for curriculum reforms as needed. 

 
 
 
 

AFFIRMATIVE ACTION 
 
During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion, 
national origin, or creed.  Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, the 
texts and the instruction inherent in this course. 

 
 

MODIFICATIONS AND ADAPTATIONS 
 

For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should refer to the following link - 
http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf. Instructional staff of students with Individualized Education Plans (IEPs) must 
adhere to the recommended modifications outlined in each individual plan. 
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GENERAL GOALS 
 
 
 
The students will: 

 
1.   study and develop an appreciation for representative samples of each literary genre. 
2.  develop the skills necessary to shape an idea into a composition which reflects the students’ ability to select and employ an effective 

combination of rhetorical strategies. 
3.   reinforce and refine critical thinking skills through composition and discussion. 
4.  develop and demonstrate appropriate study skills. 
5.  develop and evaluate opinions regarding media and informational texts and the influence that they have on society. 
6.  develop technology skills to enhance PARCC and career readiness. 
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GRADING PROCEDURES 
 
 

MAJOR ASSIGNMENTS 50% 
(Tests/Projects/Presentations/Writing) 

Shared Inquiry Writing process Pieces 
Reading projects Revised Writing 
Oral Presentations Literary Analysis paper 
Novel Tests Timed Essay 
Research Process Literary Criticism Research assignment 
Technology Presentations Metacognitive Reflections 
Creative Writing Pieces 

 
MINOR ASSIGNMENTS  35% 

Reader Response Reading Logs  
Journals PARCC Preparation  
Article Annotations Quizzes  
Reading Projects Vocabulary  

 

CLASSWORK/HOMEWORK  15% 
Online Activities Class Discussions  
Group work Journals  
Vocabulary Reading Comprehension Checks  
Literature Circles Literary Letters  
Discussion Questions Creative Writing Pieces  

 
 
 
 
 
 
 
 
 
 
 
 
 

  
Final Grade – Full Year Course 

Full Year Course 
• Each marking period shall count as 20% of 

the final grade (80% total). 

The midterm assessment will count as 10% of the final 
grade, and the final assessment will count as 10% of 
the final grade. 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
COURSE PROFICIENCIES 

 
Course: ENG117 Title: ENGLISH I 

 

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student Learning 
Standards, the following are proficiencies required for the successful completion of the above named course. 

 
The student will: 

 
I. LITERARY GENRES 

A. FICTION 
1. given short stories, analyze the following structural elements: plot, theme, setting, tone, point-of-view, and characterization. 
2. given selected short stories, analyze examples of literary devices like foreshadowing, symbolism, and irony. 
3. having read several short stories, create an original composition illustrating one or several structural elements of short fiction. 
4. reading short stories and a poem, students respond in writing to a thematic essay question. 
5. given selected works of fiction, e.g., a novel, examine the use of extended symbolism, development of subplots, complexity of 

characterization, and multiplicity of themes that are inherent in the novel. 
6. analyze vocabulary of an author through structure, etymology, and context. 
7. complete a paired reading and answer PARCC style questions. 
8. gain an appreciation of how literature is used to clarify contemporary issues. 

 
B. POETRY 

9.   apply an understanding of the definitions of poetry, prose, and verse to selected literary pieces. 
10. demonstrate understanding of denotation and connotation of words, as they affect the meaning of a poem. 
11. analyze the effect between sound devices, e.g., alliteration, onomatopoeia, meter and rhyme, and the meaning of the poem. 
12. analyze the relationship between figurative language, e.g., simile, metaphor, personification and hyperbole, and the meaning of the 

poem. 
13. given a poem, evaluate form and content. 
14. synthesize their understanding of the language of poetry by composing an original poetic piece. 
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C. NON-FICTION 
15. analyze prose works based on fact or history, or works in which explanation of the author’s ideas and opinions is the major purpose. 
16. demonstrate their reading comprehension of expository pieces, such as the essay. 
17. explore various non-fiction pieces (e.g. literary criticism, newspaper articles from online databases, etc.) and evaluate the different 

arguments and viewpoints for relevance and validity. 
 

D. DRAMA 
18. analyze how the constraints of the stage affect the characteristics of dramatic literature. 
19. demonstrate an understanding of the characteristics of Shakespeare’s versification. 
20. understand Shakespearean syntax and diction. 
21. synthesize their understanding of drama as a literary genre by writing an original dramatic scene. 
22. read a non-fiction article to identify and differentiate between main ideas and supporting details. 

 
E. EPIC 

23. demonstrate their understanding of the characteristics of the epic. 
24. apply their knowledge of epic literary conventions by composing an original analysis. 
25. complete a paired-reading to identify and differentiate between main ideas and supporting details. 

 
II. COMPOSITION 

26. write an essay using appropriate developmental techniques such as description, examples to 
explain, reasons to explain, problem-solution, reasons to persuade, personal viewpoints, or compare/contrast while reviewing 
effective introductory, body, and concluding paragraph development. 

27. be able to synthesize their reading and learning by organizing their ideas into an essay by developing and revising use of 
introductory strategies such as preview-summary, significance of topic, background information, anecdote, and connections. 

28. evaluate unity and coherence in their own writing, as well as in that of others, while being able to distinguish the different 
characteristics of summary and analytical writing. 

29. apply specific techniques for variety, sophistication, coordination, and subordination of ideas in sentences by delimiting a 
topic and developing topic and thesis statements. 

30. given a single source, integrate textual material. 
31. demonstrate the use of appropriate vocabulary to develop variety and sophistication in writing, while continuing to develop peer 

reviewing and editing skills. 
32. use concluding techniques such as summary, thesis restatement, suggestion, or word signals. 
33. use appropriate computer/iPad technology to produce a final draft of an essay. 
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III. RESEARCH 

34. use a periodical index. 
35. document sources and develop a Works Cited format. 
36. evaluate sources and explore information sources, and evaluate them for authenticity, authorship, validity, and currency. 
37. integrate quotes and use MLA format to reinforce appropriate use of parenthetical citations with primary sources. 
38. develop note taking and outlining skills. 
39. paraphrase. 
40. summarize and apply knowledge to avoid plagiarism for written composition. 
41. delimit a topic. 
42. compose a thesis. 
43. use alternative forms of presentation and present results in an expository format. 
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I. LITERARY GENRES:  FICTION 
 

Essential Question(s): a)   How can discussion increase our knowledge and understanding of an idea? 
b)  How do readers construct meaning from text? 

Enduring Understanding(s): a)   Oral discussion helps build connections to others and create opportunities for learning. 
b)  Good readers compare, infer, synthesize, and make connections (text-to-text, text-to-word, text-to-self) to 

make text personally relevant and useful. 
 

LITERARY GENRES: FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
1. given short stories, analyze the 

following structural elements: 
plot, theme, setting, tone, point- of- 
view, and characterization. 

RL.9-10.1 
RL.9-10.2 
RL.9-10.3 
RL.9-10.4 
RL.9-10.5 
RL.9-10.6 
RL.9-10.10 
RI.9-10.1 
RI.9-10.10 
W.9-10.3.a 
W.9-10.3.b 
W.9-10.3.c 
W.9-10.3.d 
W.9-10.3.e 
W.9-10.6 
W.9-10.10 
SL.9-10.1.a 
SL.9-10.1.b 
SL.9-10.1.c 
SL.9-10.1.d 
SL.9-10.4 

● given the story, “The Cask of 
Amontillado,” examine the 
relationship between the 
setting and the mood, and 
present their findings in a 
graphic organizer, such as 
Notability. 

● given the story, “The Cask of 
Amontillado”, analyze the 
similarities and differences 
regarding the historical facts 
on which the story is based. 
Individually, students will list 
these in their notes. 

● after reading “Two Kinds,” 
write and produce original 
dialogue of positive 
communication between the 
mother and daughter, using 
Pages on iPad 

Small group share of Notability 
notes 

 
 
 
 
 
 
 

Teacher evaluation of notes 
 
 
 
 
 
 
 
 

Typed / Oral Presentations 

Notability App 
 
 
 
 
 
 
 
 

See Edward Rowe Snow’s, “Facts 
Behind ‘The Cask of 
Amontillado”, p. 215 in textbook 

 
 
 
 
 

Pages App 
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LITERARY GENRES: FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
1.   (continued) SL.9-10.5 

SL.9-10.6 
● after reading “Two Kinds”, 

create a cultural heritage 
presentation. Students will 
brainstorm interview 
questions and research their 
heritage using media center 
databases. Students will 
conduct an interview with a 
family member. This 
information will be presented 
as a poster or Keynote 
presentation and will include 
artifacts from their culture to 
share with their classmates. 

● paired-reading of “Two 
Kinds” and “Cut,” students 
will discuss the different 
points of view of the 
character/speakers 

● while reading “The Most 
Dangerous Game,” students 
will read Kreisler’s essay 
“Courage” and will then 
compose a letter to Whitney 
explaining how animals do 
have emotions similar to 
humans and will support 
their letter with textual 
evidence from the essay. 

Rubric for Oral presentation 
and rubric for content 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Persuasive essay rubric 

Keynote App on iPad, see 
media center databases 
including Bloom’s Literary 
Reference, EBSCO Host, and 
Gales literary Index 

 
 
 
 
 
 
 
 
 
 
 
 

See SpringBoard Level 4 
p. 27 for “Cut” 

 
 
 
 

Kristin Von Kreisler 
“Courage” on p. 387 in 
Patterns of Exposition 
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LITERARY GENRES: FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
2.   given selected short stories, 

analyze examples of literary 
devices, such as foreshadowing, 
symbolism, and irony. 

RL.9-10.1 
RL.9-10.4 
RL.9-10.9 
RL.9-10.3.b 
RL.9-10.9.a 

● given the story, “The 
Necklace,” create a chart 
of an early incident and an 
incident in the conclusion 
that was previously 
foreshadowed. 

● given the story, “The Gift 
of the Magi,” (in pairs) 
identify the three kinds of 
irony and an example of 
each using iBooks. 

● after reading, “The Open 
Window,” create a 
humorous monologue in 
which Frampton Nuttel 
explains to his sister what 
happened to him at the 
Sappletons. 

Teacher evaluation of 
student charts 

 
 
 
 
 
 
Sharing of highlights/ 
annotations via iBooks 

 
 
 
 
 
 
 
 
 

iBooks App 

3.  having read several short stories, 
create an original composition 
illustrating one or several 
structural elements of short 
fiction. 

W.9-10.2.a 
W.9-10.2.b 
W.9-10.2.c 
W.9-10.2.d 
W.9-10.2.e 
W.9-10.2.f 
W.9-10.4 
W.9-10.5 
W.9-10.6 
W.9-10.9.a 

● use class notes on the 
differences between a 
short story and a novel to 
develop an essay using the 
Pages App. The essay will 
elaborate on specific 
elements and textual 
evidence from selected 
short stories. 

Essay prompt, scoring rubric Pages App 
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LITERARY GENRES: FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
4.   reading short stories and a 

poem, students respond in 
writing to a thematic essay 
question. 

W.9-10.2.d 
W.9-10.4 
L.9-10.6 

● given “The Gift of the 
Magi,” “The Necklace,” 
and the poem “Luxury,” 
students will write PARCC- 
style essay discussing the 
theme of materialism and 
include how the authors 
structure how the 
characters respond to 
poverty/wealth. 

  

5.   given selected work of long 
fiction, e.g., a novel, students 
will examine the use of 
extended symbolism, subplot 
development, complexity of 
characterization, and multiplicity 
of theme that are inherent in 
the novel. 

RL.9-10.3 
RL.9-10.5 
RI.9-10.9 
RI.9-10.10 
W.9-10.1.a 
W.9-10.1.b 
W.9-10.1.c 
W.9-10.1.d 
W.9-10.1.e 
W.9.10.2.a 
W.9-10.2.b 
W.9-10.2.c 
W.9-10.2.d 
W.9-10.2.e 
W.9-10.2.f 
SL.9-10.3 

● while reading the novel, To 
Kill a Mockingbird, analyze 
primary source documents 
to develop understanding 
of the historical aspects of 
the text. Students may 
utilize databases. 

● while reading the trial 
scene of To Kill a 
Mockingbird, students will 
read the essay “The 
Insufficiency of Honesty” 
and will analyze 
characters’ integrity or the 
lack there of. 

 
 
 
 
 
 
 
 
 
 
Character chart using textual 
evidence from both sources 

 
 
 
 
 
 
 
 
 
 

From Patterns of Exposition, 
Stephen L. Carter’s essay “The 
Insufficiency of Honesty” on p. 
379 
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LITERARY GENRES: FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
5.   (continued)  ● after reading the novel To 

Kill a Mockingbird, decide 
whether a chosen 
character is an effective 
role model for his or her 
time and ours. The student 
will then write to persuade 
peers, choosing an 
appropriate essay mode 
(description and/or 
examples to explain, 
reasons to persuade). 

● after reading the novel 
Monster, Slam, and If You 
Come Softly, examine the 
effects of character 
relationships through 
shared inquiry. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teacher observation of 
student responses 

Pages App 

6.   analyze vocabulary of an author 
through structure, etymology 
and context. 

RL.9-10.4 
L.9-10.3.a 
L.9-10.5a 
L.9-10.5b 

● after reading Edgar Allan 
Poe’s short story, “The Cask 
of Amontillado,” identify 
textual selections that 
demonstrate how word 
structure is used to enhance 
the overall tone and mood 
of the story using iBooks. 
Pairs will highlight examples 
and share their findings 
with the class. 

Teacher observation / class 
discussion 

iBooks App 
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LITERARY GENRES: FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
6.   (continued)  ● using Trading Cards App, 

students will be assigned a 
vocabulary word from a 
story read in class and 
identify definition, 
synonyms, antonyms, 
word associations, a visual 
representation. Students 
will present cards to the 
class. 

● using iPads, students will 
create a movie for an 
assigned vocabulary words 
from a short story read in 
class. 

Presentation of trading card 
 
 
 
 
 
 
 
 
 
 
 
 
 
iMovie, or other relevant 
video apps 

Students will need to be able to 
connect iPad to projector 

 
 
 
 
 
 
 
 
 
 
 
 

Teacher may wish to assign 
specific video app or let 
students choose their own app 

7.   complete a paired reading and 
answer PARCC style questions. 

 ● reading the poem “A 
Poison Tree” and “Cask of 
Amontillado,” students 
will answer PARCC-styled 
questions. 

PARCC-style questions See “A Poison Tree”, p. 474 of 
textbook. 
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LITERARY GENRES: FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
8.   gain an appreciation of how 

literature is used to clarify 
contemporary issues. 

W.9-10.2.a 
W.9-10.2.b 
W.9-10.2.c 
W.9-10.2.d 
W.9-10.2.e 
W.9-10.2.f 
W.9-10.7 
W.9-10.8 
8.1.12.A.1 
9.2 

● while reading the novel, To 
Kill a Mockingbird, identify 
laws cited in the text. 
Students will compare 
these laws to actual 
Alabama laws during the 
1930s and then compare 
them to contemporary 
laws in a My Big Campus 
forum. Cite their sources 
in a works cited format 
using Pages App. 

Students’ essays See media Center databases 
including Blooms’ literary 
Reference, EBSCO Host, Gales 
Literary Index, and JSTOR 
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II. LITERARY GENRES:  POETRY 
 

Essential Question(s): a)   How does fluency affect comprehension? 
b)   What do readers do when they do not understand everything in a text? 

Enduring Understanding(s): a)   Fluent readers group words quickly to help them gain meaning from what they read. 
b)   Good readers employ strategies to help them understand text. Strategic readers can develop, select, and 

apply strategies to enhance their comprehension. 
 

LITERARY GENRES: POETRY 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
9.   apply an understanding of the 

definitions of poetry, prose, and 
verse to selected literary pieces. 

RL.9-10.10 ● identify examples of verse, 
prose, and poetry from 
provided models and 
justify their reasons. 

Written quiz  

10. demonstrate understanding of 
denotation and connotation of 
words, as they affect the 
meaning of a poem. 

RL.9-10.4 
RL.9-10.10 

● after reading the poem, 
“The Road Not Taken” by 
Robert Frost, illustrate 
their understanding of 
selected words and their 
effect in the poem. 

 See poem, “The Road Not 
Taken” p. 288 in textbook 

11. analyze the effect of sound 
devices, e.g., alliteration, 
onomatopoeia, meter, and 
rhyme. 

RL.9-10.4 
RSL9-10.10 
W.9-10.10 

● given the poem, “The 
Bells,” write a well- 
developed essay using the 
Pages App in which they 
show the connection 
between the sounds in the 
poem and the meaning of 
the poem. 

Teacher evaluation for 
specificity 

Pages App 
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LITERARY GENRES: POETRY 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
12. analyze the relationship 

between figurative language, 
e.g., simile, metaphor, 
personification, hyperbole, and 
the meaning of the poem. 

L.9-10.5a 
L.9-10.5b 

● given the poem, “Incident 
in a Rose Garden,” write a 
journal entry in which the 
similarities between the 
image in the extended 
metaphor and the actual 
subject of the poem. 

Voluntary sharing of journal 
entries 

 

13. given a poem, evaluate form and 
content. 

RL.9-10.2 ● given “The Tiger” and “The 
Lamb” by William Blake, 
students will determine 
how the form supports the 
theme of the poem. 

 Notability 

14. synthesize their understanding 
of the language of poetry by 
composing an original poetic 
piece. 

RL.9-10.10 
W.9-10.4 
W.9-10.10 
8.1.12.A.1 

● express a personal feeling 
through figurative 
language in an original 
work. 

● given a metaphor, sustain 
the composition by 
extending the metaphor 
throughout a paragraph. 

• create a digital portfolio 
on Google Drive, 
turnitin.com, My Big 
Campus by scanning 
poems of interest and 
composing an original 
piece. 

 

Peer and teacher conference 
after drafting and during 
revision 

 
Primary trait scoring 
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III. LITERARY GENRES:  NON-FICTION 
 

Essential Question(s): Why do readers need to pay attention to a writer’s choice of words? 

Enduring Understanding(s): Words powerfully affect meaning. 
 

LITERARY GENRES: NON-FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
15.  analyze prose works based on 

the fact or history, or works in 
which explanation of the 
author’s ideas and opinions is 
the major purpose. 

RL.9-10.10 
RI.9-10.2 
RI.9-10.3 
RI.9-10.5 
RI.9-10.6 
W.9-10.1.a 
W.9-10.1.b 
W.9-10.1.c 
W.9-10.1.d 
W.9-10.1.e 
W.9-10.2.a 
W.9-10.2.b 
W.9-10.2.c 
W.9-10.2.d 
W.9-10.2.e 
W.9-10.2.f 
W.9-10.9.b 
W.9-10.10 
L.9-10.4.a 
L.9-10.4.b 
L.9-10.4.c 
L.9-10.4.d 
8.1.12.A.3 

● given the memoir, Night, 
create an outline in a 
software program or app 
that corresponds to a 
historic timeline. 

● after reading Night, 
compare and contrast the 
author’s experiences to 
those of other Holocaust 
survivors through a 
compare/contrast essay or 
visual presentation using 
electronic resources. 

● after reading Night, apply 
persuasive writing skills to 
address the concept of 
bullying in schools today 
using My Big Campus 
forum. Students may focus 
on cyber bullying and 
demonstrate how the 
study of Night can help to 
alleviate this problem. 

Teacher assessment of 
specificity 

 
 
 
 
Teacher assessment of 
specificity 

 
Compare/contrast essay 
Multi-media presentation 

 
 
 
 
Teacher evaluation using 
rubric 

Possible apps include: 
Notability, Keynote, Pages 

 
 
 
 
 

PowerPoint 
KeyNote 
iMovie 

 
 
 
 
 
 
 
 

See Appendix A-Authentic 
Assessment Activity 
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LITERARY GENRES: NON-FICTION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
16.  demonstrate reading 

comprehension of expository 
pieces, such as an essay. 

RI.9-10.1 
RI.9-10.8 
W.9-10.1.a 
W.9-10.1.b 
W.9-10.4 
W.9-10.5 

● given an essay from the 
Op-Ed page of a 
newspaper, explain the 
implicit or explicit thesis. 

Class analysis of samples Notability 

17.  explore various non-fiction 
pieces (e.g. literary criticism, 
newspaper articles from online 
databases, etc.) and evaluate 
the different arguments and 
viewpoints for relevance and 
validity. 

RI.9-10.5 
RI.9-10.8 
8.1.12.D.4 
9.2 

● given examples of non- 
fiction articles on the 
impact of one’s digital 
footprint from 
Teaching Tolerance, 
examine arguments 
presented and analyze 
their validity and relevance 
to the text. 

 

Teacher monitor of student 
notes and class discussions 

Use articles from Teaching 
Tolerance (www.tolerance.org/) 

http://www.tolerance.org/)
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IV. LITERARY GENRES:  DRAMA 
 

Essential Question(s): a) How does understanding a text’s structure help me better understand its meaning? 
b) How does fluency affect comprehension? 

Enduring Understanding(s): a) Understanding of a text’s features, structures, and characteristics facilitate the reader’s ability to make 
meaning of the text. 

b) Fluent readers group words quickly to help them gain meaning from what they read. 
 

LITERARY GENRES: DRAMA 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
18.  analyze how the constraints of 

the stage affect the 
characteristics of dramatic 
literature. 

RL.9-10.7 
RL.9-10.10 
RI.9-10.2 
RI.9-10.7 
RI.9-10.10 
W.9-10.10 

● given a character from a 
selected scene in Romeo 
and Juliet, create a chart in 
which students cite action 
and dialogue to make 
inferences about the 
character. 

● given a small excerpt from 
the play (in groups) 
determine subtext and 
then practice using 
inflection and physical 
action to interpret 
meaning. Each group will 
present its interpretation 
to the class as a means of 
showing the relationship 
between written dramatic 
language and performance. 

Group share of informational 
charts 

 
 
 
Class evaluation using a 
numerical scale 

Use iPad 
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LITERARY GENRES: DRAMA 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
19.  demonstrate an understanding 

of the characteristics of 
Shakespeare’s versification. 

RL.9-10.9 ● define terms and cite 
examples of 
Shakespearean drama. 

● given several lines of verse, 
identify the lines that 
illustrate iambic 
pentameter and show 
accurate scansion. 

● develop an understanding 
of Shakespeare’s use of 
Biblical allusions through 
analysis of the text, 
properly citing in MLA 
format. 

Quiz 
 
 
 
Teacher evaluation based on 
model 

 
 
 
 
Teacher evaluation of student 
responses 

 

20.  understand Shakespeare’s 
poetic diction and syntax. 

RI.9-10.1 
RI.9-10.4 
L.9-10.4.a 
L.9-10.4.b 
L.9-10.4.c 
L.9-10.4.d 

● paraphrase several lines 
from Romeo and Juliet. 

Teacher evaluation of student 
response 

 

21.  synthesize their understanding 
of drama as a literary genre by 
writing an original dramatic 
scene. 

SL.9-10.6 • after reading Romeo and 
Juliet, (in small groups) 
create an original scene in 
Shakespearean English and 
deliver a dramatic 
presentation to the class. 

Rubric  
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LITERARY GENRES: DRAMA 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
22.  read a non-fiction article to 

identify and differentiate 
between main ideas and 
supporting details. 

RI.9-10.5 
RI.9-10.8 
9.2 

● read the article “Romeo 
and Juliet are Palestinian 
and Jewish,” and 
determine the main idea of 
article and how it is 
developed throughout. 

Class discussion Note-taking apps such as 
Notability can be used for 
reading article 
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V. LITERARY GENRES:  EPIC 
 

Essential Question(s): How does understanding a text’s  structure help me better understand its meaning? 

Enduring Understanding(s): Understanding of a text’s features, structures, and characteristics facilitate the reader’s ability to make meaning 
of the text. 

 
LITERARY GENRES: EPIC 

 
PROFICIENCY / OBJECTIVE 

 
Standards 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   
23.  analyze how the constraints of 

the stage affect the 
characteristics of dramatic 
literature. 

RL.9-10.7 
RL.9-10.10 
RI.9-10.2 
RI.9-10.7 
RI.9-10.10 
W.9-10.10 

● given a character from a 
selected scene in Romeo 
and Juliet, create a chart in 
which students cite action 
and dialogue to make 
inferences about the 
character. 

● given a small excerpt from 
the play (in groups) 
determine subtext and 
then practice using 
inflection and physical 
action to interpret 
meaning. Each group will 
present its interpretation 
to the class as a means of 
showing the relationship 
between written dramatic 
language and performance. 

Group share of informational 
charts 

 
 
 
 
 
 
 
Class evaluation using a 
numerical scale 

Use iPad 
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LITERARY GENRES: EPIC 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
24.  apply their knowledge of epic 

literary conventions by 
composing an original analysis. 

RL.9-10.7 
RL.9-10.9 
W.9-10.2a 
W.9-10.2b 
W.9-10.2c 
W.9-10.2d 
W.9-10.2e 
W.9-10.2f 
W.9-10.1a 
W.9-10.1b 
W.9-10.1c 
W.9-10.1d 
W.9-10.1e 
8.1.12.A.2 
 

● after reading The Odyssey, 
compose and peer revise 
an essay using  in which 
they argue whether or not 
Odysseus is an example of 
an epic hero, using textual 
evidence to support. 

Rubric   Turnitin.com – peer edit function 

25. complete a paired-reading to 
identify and differentiate 
between main ideas and 
supporting details. 

RI.9-10.5 
RI.9-10.8 

● after reading The Odyssey 
and “A Siren Song” or 
“Ithaca,” students will 
answer a series of PARCC- 
style questions. 

Teacher evaluation of student 
response 

 



ENG117 ENGLISH I 26  
 
 

VI. COMPOSITION 
 

Essential Question(s): a) How do good writers express themselves? How does process shake the writer’s product? 
b) How do writers develop a well-written product? 

Enduring Understanding(s): a) Good writers develop and refine their ideas for thinking, learning, communicating, and aesthetic 
expression. 

b) Good writers use a repertoire of strategies that enables them to vary form and style in order to write for 
different purposes, audience, and contexts. 

 
COMPOSITION 

 
PROFICIENCY / OBJECTIVE 

 
Standards 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:  Students will:   
26.  write an essay using appropriate 

developmental techniques such 
as description, examples to 
explain, reasons to explain, 
problem-solution, reasons to 
persuade, personal viewpoints, 
or compare/contrast while 
reviewing effective introductory, 
body, and concluding paragraph 
development. 

W.9-10.1.a 
W.9-10.1.b 
W.9-10.1.c 
W.9-10.1.d 
W.9-10.1.e 
W.9-10.4 
W.9-10.5 
W.9-10.6 
W.9-10.7 
W.9-10.8 
W.9-10.9b 
W.9-10.10 
L.9-10.1.a 
L.9-10.1.b 
L.9-10.2.a 
L.9-10.2.b 
L.9-10.2.c 
L.9-10.3.a 
L.9-10.6 

● after taking notes of an 
epic, compose an essay 
explaining the definition of 
an epic and its 
characteristics. 

● after reading Night, 
prepare an essay in which 
they use examples of how 
family relationships aided 
the survival of prisoners in 
concentration camps. 

● after reading Night and 
Wiesel’s Nobel Prize 
acceptance speech taken 
from a valid online source, 
write an essay analyzing his 
motivation for writing the 
memoir. 

Descriptive commentary on 
composition 

 
 
 
 
Rubric 

 
 
 
 
 
 
 
Rubric 
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COMPOSITION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
27.  be able to synthesize reading 

and learning by organizing ideas 
into an essay by developing and 
revising use of introductory 
strategies such as preview- 
summary, significance of topic, 
background information, 
anecdote, and connections. 

W.9-10.2.a 
W.9-10.2.b 
W.9-10.2.c 
W.9-10.2.d 
W.9-10.2.e 
W.9-10.2.f 
L.9-10.1.a 
L.9-10.1.b 
L.9-10.2.a 
L.9-10.2.b 
L.9-10.2.c 
L.9-10.3.a 
L.9-10.6 
W.9-10.4 
W.9-10.5 
W.9-10.6 
W.9-10.10 

● after being presented with 
sample thesis statements, 
use inductive thinking to 
list characteristics of an 
effective thesis. 

● given a list of statements, 
evaluate which are 
effective thesis statements 
by applying previously 
learned criteria. 

● using three different short 
stories, construct a thesis 
statement for an essay 
discussing the conflicts that 
resulted from characters’ 
decisions. 

● given three model essays, 
identify and evaluate the 
introductory techniques 
used. 

Class analysis of sample 
Thesis statements 

 
 
 
 
 
 
 
 
 
 
 
 
Peer/teacher conference 

 
 
 
 
 
 
 
Paired-share 
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COMPOSITION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
28.  evaluate unity and coherence in 

their own writing, as well as in 
that of others while being able 
to distinguish the different 
characteristics of summary and 
analytical writing. 

W.9-10.4 
W.9-10.5 
W.9-10.6 
W.9-10.10 
L.9-10.2.a 
L.9-10.2.b 
L.9-10.2.c 
L.9-10.3.a 
L.9-10.6 

● after examining several 
models, identify common 
techniques, (e.g., order of 
importance, chronological, 
spatial, association, etc.). 

● given a list of sentences in 
random order, arrange 
them using an appropriate 
coherence technique. 

● given a student-written 
model, evaluate how each 
sentence supports the 
main idea and eliminate 
the sentences that do not. 

Group share 
 
Written quiz 

 
Class analysis or quiz 

 

29.  students will apply specific 
techniques for variety, 
sophistication, coordination, and 
subordination of ideas in 
sentences by delimiting a topic, 
and developing topic and thesis 
statements. 

W.9-10.10 
L.9-10.2.a 
L.9-10.2.b 
L.9-10.2.c 
L.9-10.3.a 
L.9-10.6 

● given a list of eight to ten 
simple sentences about 
Odysseus’ actions, apply 
sentence-combining 
techniques to create a 
paragraph that will be 
typed using the Pages App. 

Paired-share Pages App 
Google Doc 

30.  given a single source, integrate 
textual material. 

W.9-10.8 ● Given a model essay, 
analyze the author’s main 
idea and compose an essay 
that supports or refutes 
this main idea. 

Samples of student writing See Patterns of Exposition 
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COMPOSITION 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
31.  demonstrate the use of 

appropriate vocabulary to 
develop variety and 
sophistication in writing, while 
continuing to develop peer 
reviewing and editing skills. 

W.9-10.5 
L.9-10.6 
8.1.12.A.2 

● given a peer review 
guideline that includes 
common terminology (e.g. 
thesis statement, 
introductory technique, 
coherence), revise and edit 
a peer’s essay draft on 
turnitin.com. 

Responses to peer review Notability App 
Pages App 

32.  use concluding techniques such 
as summary, thesis restatement, 
suggestion, and/or word signals. 

W.9-10.1.e 
W.9-10.2.f 
W.9-10.3.e 

● after completing an essay 
draft, identify and compare 
the techniques used in the 
introduction and 
conclusion. 

Samples of student writing  

33.  use appropriate computer/iPad 
technology to produce a final 
draft of an essay. 

W.9-10.6 ● after reading a literary 
criticism, write an essay 
that compares the criticism 
ideas to a previously 
studied literary work using 
Pages. 

Samples of student writing Pages App 
Google Doc 
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VII. RESEARCH 
 

Essential Question(s): Why conduct research? 

Enduring Understanding(s): Researchers gather and critique information from different sources for specific purposes. 
 

RESEARCH 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
34. use a periodical index. RI.9-10.9 

W.9-10.1.a 
W.9-10.1.b 
W.9-10.1.c 
W.9-10.1.d 
W.9-10.1.e 
8.1.12.D.2 

● read two periodical articles 
on a given topic and write 
an expository essay 
comparing the two articles 
on evaluating 
consequences of 
unauthorized electronic 
access. 

Teacher-created rubric See media center databases- 
Bloom’s Literary Reference, 
EBSCO Host, Gales Literary 
Index, JSTOR 

35.  document sources and develop a 
Works Cited format. 

W.9-10.8 ● prepare a work cited for 
several sources using 
Pages. 

Teacher-created rubric Google Doc 
Pages App 

36.  evaluate sources, explore 
information sources, and 
evaluate them for authenticity, 
authorship, validity, and 
currency. 

RI.9-10.8 
W.9-10.9.a 
W.9-10.9.b 
SL.9-10.2 

● on a given topic, locate 
sources of information 
using the Media Center’s 
online databases. Students 
will evaluate each of the 
sources according to the 
following criteria: 
1.   What was the original 

purpose of the source? 
2.   When was the material 

published? 
3.   Does the work present 

an overview or one 
aspect of the topic? 

Peer review sheet See media center databases- 
Bloom’s Literary Reference, 
EBSCO Host, Gales Literary 
Index, JSTOR 
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RESEARCH 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
36.  (continued)  4.   What type of writing is 

used? (personal 
narrative or essay 
based on experience). 

5.   Is the author 
presenting a particular 
point of view? 

6.  Prepare a bibliographic 
citation. 

  

37.  integrate quotes and use MLA 
format to reinforce appropriate 
use of parenthetical citations 
with primary sources. 

W.9-10.7 
W.9-10.8 

● revisit a previously written 
paper and given a piece of 
literary criticism, will 
integrate support quotes 
and cite them using MLA 
format. 

PARCC rubric See media center databases 

38.  develop note taking and 
outlining skills. 

RI.9-10.2 
W.9-10.8 
W.9-10.9.a 
W.9-10.9.b 

● use media center resources 
to locate statements to 
support the thesis 
statement. (quoted directly 
from the source) 

Teacher evaluation See media center databases 

39.  paraphrase. RL.9-10.2 
W.9-10.8 

● given a model from a media 
research source, highlight, 
formulate a thesis, and 
defend with examples from 
this secondary source. 

Sample of student work  

40.  summarize and apply 
knowledge to avoid plagiarism 
for written composition. 

RL.9-10.2 
W.9-10.8 

● read two articles on a given 
topic and write a précis for 
each of the articles. 

Student writing  
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RESEARCH 
 

PROFICIENCY / OBJECTIVE 
 

Standards 
 

SUGGESTED ACTIVITY EVALUATION/ 
ASSESSMENT 

TEACHER 
NOTES 

The student will be able to:  Students will:   
41. delimit a topic. W.9-10.4 

W.9-10.7 
● given a topic, brainstorm to 

formulate a question. 
Teacher evaluation  

42. compose a thesis. W.9-10.1.a 
W.9-10.2.a 
W.9-10.4 
W.9-10.5 

● using that question, 
develop a thesis 
statement. 

Teacher evaluation  

43.  use alternative forms of 
presentation and present results 
in an expository format. 

W.9-10.2.a 
SL.9-10.5 

● working in pairs, 
investigate a specific 
aspect of an author or 
character. Through 
interview/role-playing 
format, present results. 
Student will document 
sources using Google 
Documents/Pages App. 

Students will complete 
written evaluation based on 
predetermined criteria 

Google Doc 
Pages App 
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BIBLIOGRAPHY 
 
 
ADOPTED TEXTS 
Applebee, Arthur N. et al., eds. The Language of Literature. Boston: McDougal Littell, 2000. 
A Handbook For The Preparation of Research Papers. Parsippany-Troy Hills Township Schools, 2011. 
Schwegler, Robert A. Patterns of Exposition, Eighteenth Edition. New York: Pearson, 2007. 
Warriner, John E. English Grammar and Composition, Third Course. New York: Harcourt Brace Jovanovic, 1977. 

 
REQUIRED SUMMER READING 
(Choose one) 
Myers, Walter Dean Monster 
Myers, Walter Dean Slam! 
Woodson, Jacqueline If You Come Softly 

 
REQUIRED READINGS 
Homer, The Odyssey (in text) 
Lee, Harper,To Kill A Mockingbird 
Shakespeare, William Romeo and Juliet (in text) 
Wiesel, Elie Night 

 
ADDITIONAL SUPPLEMENTAL TEXTS 
These texts may be used as supplements to the required readings (see suggested activities for suggested pairings) 
"Elie Wiesel - Nobel Lecture: Hope, Despair and Memory". Nobelprize.org. Nobel Media AB 2013. Web. 2 Jul 2014. 
<http://www.nobelprize.org/nobel_prizes/peace/laureates/1986/wiesel-lecture.html> 
Spring Board: English Textual Power, Level 4. N.p.: College Board, 2011. Print. 

http://www.nobelprize.org/nobel_prizes/peace/laureates/1986/wiesel-lecture.html
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DATABASES 
Bloom’s Literary Reference 
EBSCO Host 
Gales Literary Index 
JSTOR 
Turnitin 

 
WEBSITES 
A General Study Guide: An Agenda of Curiosity for Reading Fiction http://www.personal.ksu.edu/~/yman/english320/sg-general.htm 
A Teacher’s Guide to the Holocaust http://fcit.coedu.usf.edu/holocaust/activity/HighSchl.htm 
The Folger Shakespeare Library www.folger.edu/welcome.htm 
The Library of Congress American Memory Fellows Program http://memory.loc.gov/ammem/ndlpedu/lessons/98/mock/intro.html 
National Council of Teachers of English http://www.ncte.org/ 
The National Writing Centers Association http://www.2colgae.edu/diw/NWCA.html 
Poe’s “The Cask of Amontillado” http://www.ivcc.edu/rambo/poe1.htm 
Purdue University On-Line Writing Lab http://owl.english.purdue.edu/ 
S.C.O.R.E. CyberGuides http://www.sdcoe.k12.ca.us/score/cyberguide.html 
Yale-New Haven Teachers’ Institute http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml 
The United States Holocaust Memoiral Museum http://www.ushmm.org/ 
A Virtual Tour of Auschwitz-Birkenau Concentration Camp http://www.remember.org/auschwitz/ 
Teaching Tolerance http://www.tolerance.org/ 
Wiesel’s Nobel Peace Speech  http://www.nobelprize.org/nobel_prizes/peace/laureates/1986/wiesel- 

lecture.html 

http://www.personal.ksu.edu/%7E/yman/english320/sg-general.htm
http://fcit.coedu.usf.edu/holocaust/activity/HighSchl.htm
http://www.folger.edu/welcome.htm
http://memory.loc.gov/ammem/ndlpedu/lessons/98/mock/intro.html
http://www.ncte.org/
http://www.2colgae.edu/diw/NWCA.html
http://www.2colgae.edu/diw/NWCA.html
http://www.ivcc.edu/rambo/poe1.htm
http://www.ivcc.edu/rambo/poe1.htm
http://owl.english.purdue.edu/
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.ushmm.org/
http://www.remember.org/auschwitz/
http://www.remember.org/auschwitz/
http://www.tolerance.org/
http://www.nobelprize.org/nobel_prizes/peace/laureates/1986/wiesel-
http://www.nobelprize.org/nobel_prizes/peace/laureates/1986/wiesel-
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AUDIO-VISUAL MATERIAL 
Harper Lee: Hey Boo. Dir. Mary McDonagh Murphy. Perf. Mary Badham, Jane Beasley, and Tom Brokaw. 

PBS, 2010. DVD. 
The Joy Luck Club. Dir. Wayne Wang. Perf. Tamlyn Tomita, Rosalind Chao, and Kieu Chinh. 

Hollywood Pictures, 1993. DVD. 
The Language of Literature. Boston: McDougal Littell, 2000. Videocassette. 

4 Little Girls: Birmingham Church Bombing. Dir. Spike Lee. Perf. Maxine McNair, Walter Cronkite, and Chris McNair. 
Forty Acres and a Mule Filmworks, 1997. DVD. 

The Odyssey. Dir. Andrey Konchalovskiy. Perf. Armand Assante and Vanessa 
Williams. Hallmark Entertainment, 1997. DVD. 

One Survivor Remembers. Dir. Kary Antholis. Perf. Gerda Weissmann. 2005. 
Teaching Tolerance, 2005. DVD. 

Romeo and Juliet. Dir. Baz Luhrmann. Perf. Claire Danes and Leonardo DiCaprio. 
Twentieth Century Fox Film Corporation, 1996. DVD 

--,Dir. Franco Zeffirelli. Perf. Olivia Hussey and Leonard Whiting. BHE Films, 1968. DVD. 
Shakespeare in the Classroom. Perf. Ben Affleck and Gwyneth Paltrow. Miramax Films, 

1999. DVD. 
A Special Presentation: Oprah and Elie Wiesel at Auschwitz - -A Special Presentation: 

Oprah and Elie Wiesel at Auschwitz. Harpo Productions, 2006. DVD. 
To Kill a Mockingbird. Dir. Robert Mulligan. Perf. John Megna and Gregory Peck. 

Universal International Pictures, 1962. DVD. 
 
COMPUTER/iPAD SOFTWARE 
Microsoft Word 
Microsoft PowerPoint 
Inspiration 
Moodle 
Google Docs 
Notability 
iBooks 
Pages 
Keynote 
Trading Cards 
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APPENDIX A SAMPLE AUTHENTIC ASSESSMENT 
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SAMPLE AUTHENTIC ASSESSMENT 
 
Students will work individually and collaboratively to create a program for Holocaust Remembrance Day. 

 
SUGGESTED ACTIVITIES 

After reading Night, students will demonstrate the ability to: 
A.   create and implement a survey of suggested speakers. 
B.   write letters of invitation to speakers. 
C.   make appropriate phone calls to area organizations for information. 
D.  develop interview questions and interview guest speaker (Holocaust/World War II). 
E. write an introduction for the speaker and present to audience. 
F. write letters of invitation to dignitaries (faculty, administration, board members). 
G.   create written and visual advertisement posters regarding the program. 
H.   deliver announcements on PA/ITV. 
I. write press releases/articles for the school or area newspapers. 
J. after reading other Holocaust stories, present a persuasive written/oral discussion. 
K. create a mini-bookfair or “swap” of favorites with team members. 
L. create original book jackets or posters for display. 
M.  write a persuasive letter or speech to Board of Education about the Holocaust books to be included in the curriculum at appropriate 

grade level. 
N. write a persuasive letter to Oprah suggesting a book for discussion. 
O. research historical artwork or music related to the Holocaust. 
P. create original artwork or musical piece related to themes or symbols. 
Q.  research published writings (poetry, journals, essays) on the Holocaust and present a dramatic reading. 
R. write an original poem to be presented on Remembrance Day. 
S. work in groups to prioritize original works for dramatic impact at program. 
T. write an essay/speech for Remembrance Day and winners of contest present at program. 
U. create a panel discussion on raising awareness of various holocausts and need to prevent them. 
V. create a visual presentation (map, graph, chart on poster) of concentration camps, survivor’s journey, or relocation for display. 
W.  create a memorial service for Remembrance Day (at Raul Wallenberg Memorial). 
X.  create a service project to promote understanding and donate services or proceeds to an appropriate organization. 
Y. keep an individual project journal and share experiences with peers after the program. 
Z. record a self-evaluation on individual contributions and awareness of social responsibility. 
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PRESENTATION RUBRIC 
 
 
 
 
 
 

 ADVANCED PROFICIENT PROFICIENT NOVICE 

GROUP PARTICIPATION All students are active 
participants with meaningful and 
substantive work. 

Students are active participants 
but substantive work is 
inconsistently distributed. 

All students are not active 
participants. 

RESOURCES USED Uses a variety of resources 
effectively.  Resources are valid 
and relevant to the program. 

Uses limited resources. 
Resources are somewhat valid 
and may be relevant to the 
program. 

Uses minimal resources. 
Resources are inappropriate to 
the program. 

RESEARCH Effectively utilizes a variety of 
research tools to create program. 

Utilizes a limited number of 
research tools. 

Minimal research tools are 
utilized. 

PRESENTATION SKILLS Speakers present information 
clearly, concisely, and logically. 
Speakers utilize effective public 
speaking skills. 

Presentation needs additional 
clarity and organization. 
Speakers focus on some public 
speaking skills but still need 
refinement. 

Presentation is ineffective and 
lacks clarity and organization. 
Speakers do not utilize effective 
public speaking skills. 
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LANGUAGE ARTS SHOWCASE PORTFOLIO 
 
 
 
COURSE OF STUDY: 

 
 
 
TABLE OF CONTENTS 

1. Growth in Writing Entry 
2. Best Writing Process Entry 
3. Reading Process Entry 
4. Technology Entry 
5. Oral Presentation Entry (Optional) 

 
 
 
GROWTH IN WRITING ENTRY 

 
Selection – Expository Piece of Writing 

Targeted Skill: 
Grade 9 Development of Introductory Strategies 
Grade 10 Integrating Primary Sources 
Grade 11 Integrating Primary and Secondary Sources 
Grade 12 Coherence (and adherence) to the Thesis Statement – attention to diction, clarity, unity 

 
 
 
STUDENT SELF-ASSESSMENT 

 
1. How did you go about writing this piece? How did you come up with the topic? What influenced you as you were working on 

this piece? 
2. Why did you select each of these pieces in your growth entry? 
3. What did you learn about writing and about yourself as a writer from composing these two pieces? 
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BEST PROCESS PIECE ENTRY 

 
Selection – Use of Writing as Process 
Target Skill: 

Grade 9 Constructing an effective thesis statement 
Grade 10 Research citations, note cards/quote chart, correct format distinguishing between revision and editing 
Grade 11 Revision strategies – delimiting a topic, identifying fallacies, bias, and speculation in revising an essay and essay’s argument 
Grade 12 Effective revision techniques – synthesize, interpret, employ logical analysis, and form valid judgments 

 
List additional pieces included with this entry: 

 
 
 
 
 
 
 
 
 
STUDENT SELF-ASSESSMENT 

 
1. How did you get started on this piece? How did you decide on a topic? 
2. What happened as you worked on it? How did you go about writing it? 
3. How did your ideas about the topic change from the beginning to the end of working on the piece? 
4. What were the hardest decisions to make as you worked on the piece? How did you make them? 
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READING PROCESS ENTRY 

 
Titles of pieces of work included with this entry: 

 
 
 
 
Targeted Skills: 
Grade 9 Metacognitive response LOGS 
Grade 10 Using “think-aloud” reading strategies and rubrics to evaluate student responses 
Grade 11 Using “think-aloud” reading strategies with poetry 
Grade 12 Dialectic responses 

 
 
 
STUDENT SELF-ASSESSMENT 

 
1. How did you go about choosing the work samples you have included? 
2. What did you learn about the reading process from doing the work you have submitted? 
3. How does the work you have included show what happens in your mind during the act of reading? 
4. What do the work samples you have included show about your strengths and weaknesses as a reader? 

 
 
 
TECHNOLOGY ENTRY 

 
Title of work included with this entry:    

 
Targeted Skill: 

Grade 9 Create and manipulate information, independently and/or collaboratively to solve problems, and design and develop 
products 

Grade 10 Evaluate information sources for accuracy, relevance, and appropriateness 
Grade 11 Make informed choices among technology systems, resources, and services in a variety of contexts 
Grade 12 Produce a multimedia product using text, graphics, moving images, and sound. 
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ORAL PRESENTATION – (Optional) 
 

Title of Presentation:     
 

Targeted Skill: 
Grade 9 Teacher and peer evaluation rubric and a self-reflection 
Grade 10 Effective use of persuasive speaking techniques in a 4-minute formal presentation 
Grade 11 Content Skills – develop meaningful messages, details, sources Delivery Skills – tone, voice modulation, eye contact, 

platform movement 
Grade 12 Content Skills – clarity, accuracy Delivery Skills – diction, demeanor 

 
 
 

STUDENT SELF-ASSESSMENT 
 

1. Why did you select this piece for the oral presentation entry? 
2. What did you learn about speaking and about yourself as a speaker from preparing and delivering this oral presentation? 
3. How does this presentation show something about your strengths and weaknesses as a speaker? 
4. What difficulties or challenges did you face as you prepared this oral presentation? What did you especially enjoy about this task? 
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APPENDIX D OUTLINE OF WRITING SKILLS 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
WRITING SKILLS 

 
 
 
 

GRADE 8 GRADE 9 GRADE 10 
PROCESS-ORGANIZATION & STRUCTURE 

Review paragraphing. Refine skills in writing 
introductory paragraphs, body paragraphs, concluding 
paragraphs. Introduction to introductory and 
concluding strategies 

Review effective introductory 
paragraph, body paragraph, and 
concluding paragraph development. 
Development of introductory 
strategies – linking information, 
background information, connections 

Introductory strategies and 
concluding techniques – quotes, 
anecdotes, statistics, analogy, 
compare/contrast, rhetorical 
questions, recapitulation 

Introduce the differences between summary writing 
and analytical writing 

Distinguish the different 
characteristics of summary writing 
from analytical writing 

Application of analytical writing 
skills 

Introduction to literary analysis using a primary source 
and literary present 

Development of expository essay 
with primary sources and literary 
criticism 

 

Elaboration and development of topic sentences within 
a writing piece 

Topic sentences – role in an 
expository essay – development of 
the thesis statement 

 

Application of appropriate prewriting strategies Application of appropriate prewriting 
strategies 

Application of appropriate 
prewriting strategies (charts, 
cause and effect quotes) to 
organize the analysis of literature 
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GRADE 8 GRADE 9 GRADE 10 
PROCESS-ORGANIZATION & STRUCTURE (continued) 

Development of revision skills – paragraph 
development, elaboration of ideas using: 

a. examples 
b. dialogue 
c. description 
d. explanation 

Development of revision skills for the 
expository essay with particular emphasis on 
the elements of the introductory paragraph 

Development of revision skills for 
the composition of the essay: 

a. development of “preview 
sentence” 

b. use of quotes to support the 
thesis 

c. effective quote integration 
d. use of “summary sentences” 

to “close” the paragraph 

Development of conferencing skills – clarity 
of feedback, specificity of needs for 
conference 

Continue development of peer review skills Peer review skills – refining the 
process of providing substantive 
feedback that is evaluated 

Development of editing skills – subject-verb 
agreement, pronoun-antecedent agreement, 
verb tense consistency, sentence structure, 
parallelism, active, passive voice, word 
choice 

Continue development of editing skills Continue development of editing 
skills 

Reinforce the difference between revision 
and editing 

Demonstrate understanding of the 
difference between revision and editing 

 

Introduction to delimiting a topic: 
a. use of questions/hypotheses 
b. graphic organizers 

Delimit a topic Delimit a topic 
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GRADE 8 GRADE 9 GRADE 10 
PROCESS-ORGANIZATION & STRUCTURE (continued) 

Introduction to thesis statement 
a. identification 
b. practice in constructing and revising a thesis 

statement 

Construction of a thesis statement Provide for the seamless 
integration of a thesis statement in 
the introduction 

Self-assessment skills – identify areas for strengths 
and improvement 

Self-assessment skills – identify areas for 
strengths and improvement 

Self-assessment skills – identify 
areas for strengths and 
improvement 

MECHANICS, USAGE & STYLE 
Introduction to various techniques related to style: 

a. sentence structure 
b. placement of topic sentence 
c. introductory paragraphs 
d. use of figurative language 
e. word choice 

Sentence variety – to improve fluency, 
style, and clarity of writing 

Sentence variety – to improve 
fluency, style, and clarity of writing 

Use of transitions: 
a. structural device between paragraphs 
b. for coherence 
c. stylistic device within paragraphs for 
d. the smooth integration of ideas 

Internal coherence: 
a. relate support to the topic 
sentence 
b. relate topic sentence to the thesis 
c. review use of transition between 
d. paragraphs 
e. relate topic sentence to the thesis 

Internal coherence: 
a. relate support to the topic 

sentence 
b. relate topic sentence to the 

thesis 
c. review use of transition 

between 
d. paragraphs 
e. relate topic sentence to the 

thesis 
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GRADE 8 GRADE 9 GRADE 10 
MECHANICS, USAGE & STYLE (continued) 

Use of formal and informal language – apply 
appropriate diction depending on audience 

Use of voice – personal narrative essay 
versus the expository essay 

Use of point of view that reflects 
the persona of a literary 
character 

Review simple, compound, complex 
sentences, parts of speech, use of commas, 
colons, semi-colons, and apostrophes, run- 
on/fragment, capitalization. Introduce 
hyphens, dashes, brackets, parenthesis, 
ellipses 

Review simple, compound, complex 
sentences, parts of speech, use of 
commas, colons, semi-colons, and 
apostrophes, run-on/fragment, 
capitalization. Apply use of hyphens, 
dashes, brackets, parenthesis, and ellipses 
with quote integration. 

Review simple, compound, 
complex sentences, parts of 
speech, use of commas, colons, 
semi-colons, and apostrophes, 
run-on/fragment, capitalization. 
Apply use of hyphens, dashes, 
brackets, parenthesis, and 
ellipses with quote integration 

Analyze a piece of text for appropriate use of 
hyphens, dashes, brackets, parenthesis, and 
ellipses 

Apply appropriate use of hyphens, dashes, 
brackets, parenthesis, and ellipses in 
student writing 

 

Vocabulary development – appropriate word 
choice to convey meaning 

a. multiple meanings of words 
b. context clues 
c. synonyms/antonyms 

Vocabulary development – to improve 
fluency, style, and clarity of writing 

Vocabulary development: 
a. to improve diction in 

writing 
b. to develop an 

understanding of 
connotation and 
denotation 

c. to apply structural analysis 
(SAT) 
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GRADE 8 GRADE 9 GRADE 10 
PRODUCTS 

Refining various modes of writing – expository, 
narrative, persuasive, descriptive; develop an 
understanding of the characteristics, purpose, and 
audience for each mode. 

Expository essay – literary analysis Refine the composition of various 
modes of writing – narrative, 
descriptive, persuasive, expository 

Development of skills in selecting writing topics – 
writing territories 

Writing a précis Writing a précis 

Journal writing – generate ideas for writing, reflect 
on writing 

Journal writing – generate ideas for 
writing, reflect on writing 

Journal writing – generate ideas for 
writing, reflect on writing 

Compose a research paper whose focus is the 
analysis of literary elements, such as literary 
devices, symbols, explication of a literary piece, 
comparison of two works, study of an author’s 
style, or analysis of a theme 
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GRADE 8  GRADE 9 GRADE 10 
RESEARCH 

Using primary sources to support 
interpretation – quote integration 

a. essays 
b. literary journals 
c. literary analysis 

Quote integration – use of MLA format 
a. introduction, description, lead in 
b. quote 
c. analysis, explanation 

Integration of fragment quote utilizing 
brackets and ellipses 
Use of secondary sources to support 
thesis 

Development of note taking and outlining 
skills 

Development of note taking skills and 
outlining skills 

Outlining skills – to organize writing 
for coherence and cohesion 

Introduction to paraphrasing - models Paraphrasing  Paraphrasing – use of literary criticism 
Evaluating sources for authenticity, 
authorship, validity, currency 

Evaluating sources for authenticity, 
authorship, validity, currency 

Evaluating sources for authenticity, 
authorship, validity, currency 

Reinforce appropriate use of parenthetical 
citations 

Reinforce appropriate use of parenthetical 
citations with primary sources 

Reinforce appropriate use of 
parenthetical citations with primary 
and secondary sources 

Introduction to work cited format Development of work cited format Development of works cited list and 
special rules governing form as cited 
in research manual 

Apply knowledge to avoid plagiarism for 
written composition 

Apply knowledge to avoid plagiarism for 
written composition 

Apply knowledge to avoid plagiarism 
for written composition 
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 POINTS 4 POINTS 3 POINTS 2 POINT 1 POINT 0 

WRITING / 
WRITTEN 

EXPRESSION 

--The student response 
addresses the prompt 
and provides effective 
and comprehensive 
development of the 
claim, topic and/or 
narrative elements by 
using clear and 
convincing reasoning, 
details, text-based 
evidence, and/or 
description; the 
development is 
consistently 
appropriate to the 
task, purpose, and 
audience. 

--The student response 
addresses the prompt 
and provides effective 
development of the 
claim, topic and/or 
narrative elements by 
using clear reasoning, 
details, text- based 
evidence, and/or 
description; the 
development is largely 
appropriate to the 
task, purpose, and 
audience. 

--The student response 
addresses the prompt 
and provides some 
development of the 
claim, topic and/or 
narrative elements by 
using some reasoning, 
details, text- based 
evidence, and/or 
description; the 
development is 
somewhat appropriate 
to the task, purpose, 
and audience. 

--The student response 
addresses the prompt 
and develops the 
claim, topic and/or 
narrative elements 
minimally by using 
limited reasoning, 
details, text- based 
evidence and/or 
description; the 
development is limited 
in its appropriateness 
to the task, purpose, 
and/or audience. 

--The student response 
is underdeveloped and 
therefore 
inappropriate to the 
task, purpose, and/or 
audience. 
--The student response 
demonstrates a lack of 
coherence, clarity and 
cohesion. 

 --The student response 
demonstrates 
purposeful coherence, 
clarity, and cohesion 
and includes a strong 
introduction, 
conclusion, and a 
logical, well-executed 
progression of ideas, 
making it easy to 
follow the writer’s 
progression of ideas. 

--The student response 
demonstrates a great 
deal of coherence, 
clarity, and cohesion, 
and includes an 
introduction, 
conclusion, and a 
logical progression of 
ideas, making it fairly 
easy to follow the 
writer’s progression of 
ideas. 

--The student response 
demonstrates some 
coherence, clarity, 
and/or cohesion, and 
includes an 
introduction, 
conclusion, and 
logically grouped 
ideas, making the 
writer’s progression of 
ideas usually 
discernible but not 
obvious. 

--The student response 
demonstrates limited 
coherence, clarity, 
and/or cohesion, 
making the writer’s 
progression of ideas 
somewhat unclear. 

--The student response 
demonstrates a lack of 
coherence, clarity and 
cohesion. 

 --The student response 
establishes and 

--The student response 
establishes and 

--The student response 
establishes and 

--The student response 
has a style that has 

--The student response 
has an inappropriate 
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 maintains an effective 
style, while attending 
to the norms and 
conventions of the 
discipline. The 
response uses precise 
language consistently, 
including descriptive 
words and phrases, 
sensory details, linking 
and transitional words, 
words to indicate tone, 
and/or domain- 
specific vocabulary. 

maintains an effective 
style, while attending 
to the norms and 
conventions of the 
discipline. The 
response uses mostly 
precise language, 
including descriptive 
words and phrases, 
sensory details, linking 
and transitional words, 
words to indicate tone, 
and/or domain-specific 
vocabulary. 

maintains a mostly 
effective style, while 
attending to the norms 
and conventions of the 
discipline. The 
response uses some 
precise language, 
including descriptive 
words and phrases, 
sensory details, linking 
and transitional words, 
words to indicate tone 
and/or domain- 
specific vocabulary. 

limited effectiveness, 
with limited awareness 
of the norms of the 
discipline. The 
response includes 
limited descriptions, 
sensory details, linking 
or transitional words, 
words to indicate tone, 
or domain-specific 
vocabulary. 

style. The student 
writing shows little to 
no awareness of the 
norms of the 
discipline. The 
response includes little 
to no precise language. 

WRITING 
KNOWLEDGE OF 
LANGUAGE AND 
CONVENTIONS 

--The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with 
effectively edited 
writing.  Though there 
mat be a few minor 
errors in grammar and 
usage, meaning is clear 
throughout the 
response. 

--The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with edited 
writing. There may be 
a few distracting errors 
in grammar and usage, 
but meaning is clear. 

--The student response 
demonstrates 
inconsistent command 
of the conventions of 
standard English. 
There are a few 
patterns of errors in 
grammar and usage 
that may occasionally 
impede 
understanding. 

--The student response 
demonstrates limited 
command of the 
conventions of 
standard English. 
There are multiple 
errors in grammar and 
usage demonstrating 
minimal control over 
language. There are 
multiple distracting 
errors in grammar and 
usage that sometimes 
impede 
understanding. 

--The student response 
demonstrates little to 
no command of the 
conventions of 
standard English. 
There are frequent and 
varied errors in 
grammar and usage, 
demonstrating little or 
no control lover 
language. There are 
frequent distracting 
errors in grammar and 
usage that often 
impede 
understanding. 
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NEW JERSEY STUDENT LEARNING STANDARDS 

 

3 - English Language Arts 

8 - Technology 

9 - 21st Century Life and Careers 
 

 

 

 

http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/aps/cccs/tech/
http://www.state.nj.us/education/aps/cccs/career/
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